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is also not decoding. The reason he is
is not decoding is
is simple: he
exercise but is
is diligently concentrating on his work but he just
does not know how. He is
On the reading exercise
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thinking insofar as he is
is with thinking
pupil two, is not with reading necessarily. His problem is
logically. And logic is the heart of thinking. If a person cannot use logic he
is not thinking. As Moffett (1968, p. 16) states, "If
"If a reader can translate
is
into speech ...
print into
. . . and still fails to grasp the idea or relate facts or infer
or draw conclusions, then he has no reading problem, he has a thinking
problem, traceable to many possible sources, none of them concerning
printed words." Moreover (p. 501), ".
" . .. .. .. the growth of logic ....
. . . . in
inlanguage ...
is not
fluences the growth of language.
. . " Thus, the number three child is
thinking insofar as he is applying insufficient logic to the meaning of the
passage.
passage.
may feel, "Every
"Every drink is warm." He
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The number four student may
decoding successfully and, unlike the number three pupil, is thinking
logically. However, his thinking is incomplete. He is
is not "thinking things
Or else he
through" in realizing, for example, that some drinks are cold. Or
may just be careless and write down the first seemingly-correct answer he
comes to. In any event
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answer is not always a correct one although correct answers are always
is thus reading/or
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draw worthy conclusions about a pupil's reading,
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can make no accurate assessment of the child's
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cognitive or linguistic abilities by looking only at one sample of the child's
responses.
responses. The teacher must look at as many samples as possible. If the
pupil gets at least 75%
75% of reading exercise
exercise questions
questions correct consistently,
consistently)
less than 75% consistently
consistently and the
one can safely say the child is reading; less
child is
is not. In the latter case, it is necessary for the teacher to detect
patterns of errors. Are most of the wrong answers
answers wrong logically
logically (Every
drink is warm.) or illogically (Everydrink
(Every drink is
is window.)? Is there a problem in
analysis or in comprehension? Is there a reading problem or a
word analysis
exist, gives the
thinking problem? Finding patterns of errors, where they exist,
answers to these important questions.
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though
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Warm isis to
to hot
hot just
just as
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to _ _ _ _ _ _ _ _ __
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Whereas the
"wonderful," the
the correct answer isis"wonderful,"
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logical wrong
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answer. The
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'hot,'' isn't it?" the
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pupil
75 % of his
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than 75% andis
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no pattern
of
of errors.
errors.
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